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Lesson #1 — Map Skills

Prepared by Mary Vause
Audience: Primary (Grade 1)
Standards:
* History and Social Science Standards of Learningiiginia, Standard 1.4: The student will
develop map skills by (a) recognizing basic maplsyis (b) using cardinal directions on maps;
(c) identifying the physical shape of the Unitedt8$ and Virginia on maps and globes; and (d)
locating Washington, D.C., and Richmond, VA, on map
* National Geography Standards, Standard 1: Houstomaps and other geographic
representations, tools, and technologies to acquiceess, and report information
Materials/Space/Time:SMART Board,computer with internet access and Google Earth
application projector, large picture of Capitol Building in Diayge picture of United States,
transparencies with information about Virginiaestiand topography, set of colored transparency
markers, colored pencils, handouts with outlinéhefstate of Virginia, and handouts with
multiple-choice questions; whole-group lesson (al2f@ustudents); about 1 hour
Introduction
Anticipatory Set: Begin the lesson with a tie-in to the theme oflth8. in modernity by telling
students that modern-day technology gives us nuresa to realistic maps than ever before.
Open the Google Earth application on the SMART Baard point out the different continents
of the world. Take a few students’ suggestiongfaticular countries and cities to zoom in on.
Point out the different symbols that are used pwagent places such as capitals, cities, and
historical landmarks on the Google Earth map. Thermg students locate North America, the
United States (and capital Washington, DC), andjixia (and capital Richmond), zooming in
on each location in succession after a studeniedr has correctly circled it on the SMART
Board. Differentiate between the concepts of coustiate, and capital. Conclude the Google
Earth demonstration by focusing on Virginia — iépital, its major cities, its proximity to
Washington, DC, its western mountains, and thegmi@s of the Atlantic Ocean to the east.
Reiterate that having easy access to these Goaglle &atellite images through the internet is a
recent technological development in contemporafy. dociety. (15 minutes)
Content Focus
Objective and Its Purpose:
Given a map of Virginia, the students will locate tapital of Virginia and the nearby capital of
the United States, and the students will also use symbols to represent capitals, cities,
mountains, and water.
Input/Modeling: Place a transparency on the projector with thereutf Virginia. Tell students
that you are going to create a map of the statérginia, and then they will create their own
maps independently. Draw a star to represent thigataf Virginia (Richmond) and a dot to
represent Williamsburg. Then hold up a large maihefUnited States and review the concept of
country. Ask students to help locate the capitashiifagton, DC. Hold up a picture of the Capitol
Building and explain that this is a famous buildingNVashington, DC. Remind students that as
Virginians, we live very close to DC, and draw aafin€apitol Building symbol just outside of
the Virginia border to represent Washington, DCxtiNdraw inverted triangle symbols in brown
to represent mountains in the western part of YiegiDraw wave symbols in blue to represent
the Atlantic Ocean east of Virginia. Then fill imet map key to show what each symbol
represents. (15 minutes)




Check for Understanding: Remaining at the projector, point to different syislbon the

Virginia map, eliciting from students what each $ghrepresents. Call on a student to give an
answer and ask classmates to give thumbs up orhdown to agree or disagree. Review
concepts of country, state, and city, asking sttgdnfill in the blanks to these prompts: “I live
in the city of . I live in the state of . I live in the country of (5
minutes)

Guided Practice: Give students handouts that include outlines ofthee of Virginia and map
keys. Have students use the completed map on dpecpsr (which will stay up for the rest of
the lesson) as a model as they fill in the Virgicagital, the U.S. capital, the city of
Williamsburg, western mountains, and the Atlant@e@n on their individual maps. Walk around
the room to monitor and assist students. Afteresttglhave drawn these symbols on their maps,
have them color and decorate their maps, makirgtsueave the symbols visible. If students
finish early, they may take out their journals tawl pictures and write about what they learned
about maps. (15 minutes)

Independent Practice:Have students put aside their maps and journass &a handouts with
multiple-choice questions. Read the question stednasmswer choices aloud with students for
each question in order to assist struggling readbertshave the students select their answers
independently. They may refer to their Virginia na@ghe map on the projector. If time permits,
they may continue working on their maps or in theurnals. (5 minutes)

Closure: Collect the maps and the multiple-choice questasgo over the questions and
answers. Close by again eliciting from studentstveaah symbol means, and also ask them to
name the capital of the United States and the aagitVirginia. (5 minutes)

Formative Evaluation: The teacher observes students as they work onntiagis in order to
gauge their understanding and provide scaffoldsttuntion.

Summative Evaluation: The teacher evaluates the students’ maps andutiergs’ multiple-
choice answers.

Background Information/Content:

A city is a place where many people live. A statan area of land that has its own
government. A country also has its own governmamd, it is often made up of many states. A
capital is a city where a state or country’s mamegnment is located.

The city of Williamsburg is located in the stateéWfginia, and the state of Virginia is
located in the country of the United States. Richthis the capital of Virginia, and Washington,
DC, is the capital of the United States. Washing@, is located just outside the northeastern
border of Virginia. The United States Capitol iamous building located in Washington, DC,
and it is where Congress (a part of our governnmeegts to create laws.

Different symbols can be used to represent locatena map, and these symbols should
be listed in a map key. For example, a star ofégnasents a state capital and a dot often
represents a city. Any symbols may be used on atmegpresent places as long as they are
listed in the map key. For example, inverted trlaagan symbolize mountains, wave symbols
can represent water, and the Capitol Building (ather famous example of DC architecture)
can be used to represent Washington, DC.



Resources:

About.com. (2008)GeographyImage retrieved Sept. 17, 2008, from
http://geography.about.com/library/blank/va.jpg

Fotosearch. (2008 apitol building stock photos and imagémage retrieved Sept. 17, 2008,
from http://www.fotosearch.com/photos-images/cdgialding.html

MapQuest. (2008 \Washington DCRetrieved Sept. 17, 2008, from
http://www.mapquest.com/maps/map.adp?city=Washigtate=DC&country=US&cid=g
oogle&sem=1&ncid=MPQMAP00170000000021&0tim=1221568F&spid=28336580

Shotwell’'s AP Human Geography. (2004). [lllustratiof a blank map of the United States for
chloropleth maps]. Retrieved Sept. 17, 2008, from
http://teacher.cgs.k12.va.us/dshotwell/US%20Hi$td8A%20.jpg

The Architect of the Capitol. (No date). [Photodrays the Capitol of the United States, 2007].
Views of the United States Capitol. Retrieved S&pf.2008, from
http://www.aoc.gov/cc/photo-gallery/upload/72350 18997.jpg



Lesson #2 — Self Portraits
Prepared by Cristin Kelsh

Context: Grade 1 (VA SOL, National Standards—Aurt); whoteup; 1 hour; 20 students
Standards: History and Social Science Standards afearning in Virginia

1.1 The student will interpret information preshin picture time lines to show sequence

of events and will distinguish between past and@mél.2 The student will describe the stories
of American leaders and their contributions to cauntry, with emphasis on George
Washington, Benjamin Franklin, Abraham Lincoln, &elorge Washington Carver

National Standards for Art Education (Visual Arts):

(K-4 Content Standard 4) Students know that thealiarts have both a history and specific
relationships to various cultureStudents identify specifiworks of art as belonging to particular
cultures, times, and placé€k-4 Content Standard 1) Students use different eyedchniques,
and processes to communicate ideas, experienaesi@ies. Students use art materials and
tools in a safe and responsible manner.

Objectives:
1. Given atimeline and discussion about the evolutioa purposes of American
portraiture, the students will describe histortcahds in portraiture.
2. Given a reproduction of Akiane’s self portrait @edcher instruction, students will create
their own self portraits.

Time/Space/Materials:one hour; 20 students; whole group instructiongetiis must bring in a
picture of themselves; watercolor set for pairstafients to share; blank large white paper;
projector; mirrors; computer to view featured disisvebsite; book that has examples of famous
portraits; Akiane’s self-portrait; timeline of fam® American portraits; multiple-choice
guestions.

Lesson Description:
Introduction: Show students timeline and help them identify famieaders throughout history
on the timeline, beginning with John Singleton @ypWwho began painting at 14 years old, and
moving into today’s artists. The contemporary feaduartist is Akiane, who is also 14 years old.
Explain how before society had cameras, televisao, tape recorders people had to
paint in order to document history. Identify thenfaus leaders on the timeline and observe the
developing trends in portraiture from early Amenidastory through today.
Emphasize the importance of portraits and give gtesnof contemporary portraits. The
lesson introduction will conclude with models oétart form fromThe World’s Book of
American Presidents

Content Focus

Key QuestionsObjective: Who is this girl in the portrait? What is this fansoleader doing in

the picture? What types of colors are the artissimg?Reflective: Why do the subjects in the
paintings look so serious? If you were the persathis painting, how would you feel?
Interpretive: Why do you think the artist decided to paint a-pelftrait? Why do artists paint
portraits of famous leaders? What is significardudlthese paintings of individual people? Does
the artist seem proud of the person in the paifitidecisional: How can you describe this



painting to other students? What do you think esrfost important part of the painting? Why is
it important to have portraits of these famous Ansers?

Explain why portraits are important in identifyifgmous Americans like George Washington,
Abraham Lincoln, Martin Luther King, Jr., Presidé&gorge Bush, etc. Differentiate between
portraits and self-portraits. Have students viegvytbung artist Akiane’s artwork on her website.
Provide students with examples of American leadadstheir portraits in the timeline and
compare/contrast these with Akiane’s works. Exptagimportance of documenting the people
who helped change history through painting.

Closing: Encourage the children to look through variougnads to get ideas for colors,
techniques, and stances that the leaders weregtakthe pictures. Hand out mirrors so the
students can better see their own faces as theyatrd paint. Explain how to use the paints
properly and tell them to treat these portraitg &gy were going to be hung in a museum. Have
students use their individual photographs to gthed self-portrait. Have students share the
watercolor paint sets with partners, and have timgl@pendently develop self-portraits. Tell
students they will now make their own history bgwling and painting their own self-portraits.
Discuss the paintings and what worked for the sttedm painting themselves. To conclude,
have students complete the multiple-choice question

Evaluation

Formative: Observe the children’s participation in the acyivahd group discussion on

American leaders. Assess the students’ abilityngwer questions asked about the importance of
portraits and about the timeline.

Summative: Evaluate students’ independent self portraits aed &bility to follow directions.
Evaluate students’ multiple choice questions.

Background Information

The timeline will emphasize portraits of the follow leaders throughout the history of the
United States: Paul Revere (John Singleton Copiliépainting, 1768), George Washington
(Gilbert Stuart, oil painting, 1796), Benjamin Fkéin (J. Thomson, engraving, 1805), Abraham
Lincoln (John Wesley Jarvis, oil painting, 1861)amin Luther King, Jr. (Dick DeMarsico,
photographic print, 1964), and George Bush (Erigder, photographic print, no date present).
The timeline will show how over the years portrditsre evolved to include photography and
less formal stances.

Akiane is a young child prodigy artist who was teatl on Oprah at age 8. Her paintings
have ranged from self-portraits to images of angnahdscapes, and religious topics. Akiane’s
self-portrait is a close-up picture of her facersunded by a vividly blue wrap. Her intense use
of color and detail is notable for someone of sagloung age. Akiane’s story can show students
that a person of any age can become a recognitistiaicontemporary society.

Key Concepts:Portrait — artistic representation of a person, often aoiasrpersonSelf-portrait
— a portrait of yourself created by yours@limeline— a graphical representation of a sequence
of events in chronological orddfngraving— a design or text engraved on a surface.

Resources:
(2001).The world book of America’s presiden&hicago: World Book.



Akiane. (2008)Akiane Available online, http://www.artakiane.com/hontenh

Archiving Early America. (2008)lohn Singleton Copleyrchiving Early America. Available online,
http://www.earlyamerica.com/review/summer97/cogiayl

Archiving Early America. (2008Portrait of Benjamin FranklinArchiving Early America. Available
online, http://www.earlyamerica.com/lives/frankpottrait.ntml

ArtsEdge National Standards for Arts Educatiofivailable online,http://artsedge.kennedy-
center.org/teach/standards.cfm?subjectld=VAR&graohelBi=1&x=6&y=2&sortColumpn

Artofthepossibleonline. (2008From Slavery to Freedom: Africans in the Americdsience, History, Art
and PhotosAvailable online http://artofthepossibleonlinea@@008_01_01_archive.html

Britannica.com (2008).incoln, AbrahamEncyclopaedia Britannica, Inc. Available online,
http://www.britannica.com/EBchecked/topic/34 168 2/a&liam-
Lincoln#assembly=url~/EBchecked/topic-art/341682&2 Abraham-Lincoln-painting-by-John-
Wesley-Jarvis-1861

Britannica.com. (2008 Bush, George WEncyclopeedia Britannica, Inc. Available online,
http://www.britannica.com/EBchecked/topic/86112/@W-Bush

Britannica.com. (2008)George WashingtorEncyclopaedia Britannica, Inc. Available online,
http://www.britannica.com/EBchecked/topic/63638 18@g-Washington

Britannica.com. (2008Raul Revere holding a silver teap&ncyclopaedia Britannica, Inc. Available
online, http://www.britannica.com/EBchecked/topittE36649/92119/Paul-Revere-holding-a-
silver-teapot-painting-by-John-Singleton

MeckGop.comJoin the Republican Partyvailable online www.meckgop.com/uploads/gw-portrait.jpg

The Free Dictionary. (2008)hesaurusAvailable online, http://www.thefreedictionaryrogself-portrait

Virginia Department of Education. (200Qrade One: Introduction to history and social s@en
Available online,http://www.doe.virginia.gov/go/Sdhistoryl.pdf




Self-Portrait of Akiane, age 8.



George Washington c. 1796
FPartrait by Gilbert Stuart

Mediarm: Oil Paining Time Line of Portraits
' c. 1768- Present

Madin | uther King Jr. c. 1964
FPhotograph by: Dick DeMarsico
Medium: Photographic print

Paul Revere c. 1768 £ George W. Bush

= > Abraham Lincoln c. 1861 3
F'ortrent byJ_ohn_S|_ngIeton Copley Benjamin Franklin c. 1805 Portrait by John Wesley Janvis Fhotograph by Eric Draper
Medium: Qil Painting Fortrait by J. Thomson Medium: Photographic Print

d 2 Medium: Qil Painting
Medium: Engraving



Lesson #3 — Civic Engagement
Prepared by Danielle Quigley
Context: Grade 4 (VA SOL VS.1 and NSES C.K-4.); whole grol hour; 18 students
Standards: Virginia Standards of Learning:
VS.1  The student will develop skills for historigald geographical analysis including the
ability to
a) identify and interpret artifacts and primary andas®lary source documents to
understand events in history;
b) determine cause and effect relationships;
c) compare and contrast historical events;
d) draw conclusions and make generalizations;
e) make connections between past and present;
f) sequence events in Virginia history;
g) interpret ideas and events from different histdnspectives;
h) evaluate and discuss issues orally and in writing;
i) analyze and interpret maps to explain relationsaipeng landforms, water
features, climatic characteristics, and historesants.
National Social Studies StandardsiSS-C.K-4.5 Roles of the Citizen: What are théeRof
the Citizen in American Democracy?
a) What does it mean to be a citizen of the UnitedeSta
b) How does a person become a citizen?
c) What are important rights in the United States?
d) What are important responsibilities of Americans?
e) What dispositions or traits of character are imgatrto the preservation and
improvement of American democracy?
f) How can Americans participate in their government?
g) What is the importance of political leadership guodblic service?
h) How should Americans select leaders?

Objectives:

1. Given the video and photographs online from Opralebsite and the discussion, students
will be able to identify Oprah’s philanthropic ideand activities.

2. Given examples of Oprah’s philanthropies, studemtadentify reasons why it is important
to give back to their community.

3. Given examples of Oprah’s philanthropies, studemtsdlemonstrate how to give back to
their community by creating their own philanthropioject to give back to their school
community.

Time/Space/Materials: one hour; 20 students; whole group instructi@mputer with internet
access; websites; large pull down map of Africst; df examples of reachable philanthropic
projects for students

Lesson Description

Introduction:

Students will watch the short video clip on Oprakesdership Academy for Girls — South
Africa. Students will then watch video slide showOprah’s Leadership Academy for Girls —



South Africa. These videos and pictures are d brieduction to her most recent philanthropic
project. Identify South Africa on the large pudwin map. The class will then break up into
three groups. Each group will receive a biograjploick on Oprah and each group will be
responsible for researching an additional chahig Oprah is involved with. At the conclusion
of the research, students will share their inforamaso all students will be familiar with four
ways Oprah gives back.

Content Focus:

After the discussion on Oprah Winfrey and her vasiphilanthropies, an introduction of
Oprah’s personal history will be given to show oid where she has come from. Students will
discuss why it is important to give back to the camnity and why they think Oprah has given
so much back. Discuss with the students opporégnior kids to give back to their own
communities. Show various websites found on tlogeption screen to show students that they
can make a difference in their own community. @medsite even shows the volunteering
opportunities in the students’ area by typing & tip code. Students will then become
philanthropists themselves by coming up with twqsveney would like to give back, including
one way to give back to their school and another twaive back to their community. As a
class, the students will vote on the school prapeas and brainstorm how they would
implement this community service project. Onceghgect and the details have been voted on
and established by the students and the teacleestutents will act on their project the same
week.

Closing:

After the students create their community serviagget, the students will explain why it is
important to give back to the community. Oprahaemages her fans to give back to the
community by doing little things everyday. Studewill volunteer suggestions on how they can
give back everyday by doing little things by theiass.

Evaluation

Formative: Observe students participation with whole grougulsion and contributions with
ideas to community service project. All studentsstrshare their two ideas on how they can
give back to the community.

Summative: At the conclusion of the community service projemhducted on the school
campus, students will answer two multiple choicestions and one short answer question
including a reflection on their thoughts of the jead in their journals.

Background Information:

Oprah Winfrey was born in Mississippi in 1954 whehe lived for several years before she
moved to Milwaukee. She began her television cdrgdéanding a job in radio in high school
then co-anchoring a local news show in Baltimdre1983, Oprah relocated to Chicago where
she hosted another talk show calldd Chicago. The television ratings sky rocketed and the
show was stretched to an hour. Then in 1986, tneet showThe Oprah Winfrey Shqwas
launched for a full hour. She currently still Fober show along with her own magazi@e,
Magazine.Oprah has also become famous for her philanthq@eiects. Most recently in 2007,
she opened her Leadership Academy for Girls — SAfritba. In 1998, Oprah opened her
Oprah’s Angel Network which raises money for noriparganizations and other charities. To
date, Oprah’s Angel Network has raised over 5liomltollars. She has also helped Hurricane



Katrina victims, sent over 250 African American niercollege, established schools in eleven
countries, and gives her fans gifts on her showra® has won several awards for her
philanthropy including the Bob Hope Humanitarian aad at the 2002 Emmy Awards. On
Oprah’s website, she encourages everyone to dotemgdittle everyday to give back and make
another person feel good. She believes everyorep@Eble of giving back and being famous
with lots of money is not necessary for helpingeogh Some examples | have found through
websites and experience that students can patedipo give back to their community are to
become a friend with someone at a nursing homeatdasid clothing and toys, rake leaves or
shovel snow in a neighbor’s yard who cannot, pigdie in food drives, be a pen pal for other
children.

Key Concepts/Terms

Philanthropy—the act of giving to charitable orgaation either through monetary donations or
volunteering

Community service—volunteering time to give backhe area around you; for example,
volunteering at a soup kitchen

Biography—books about a particular person reteltigstory of their life

Sources:

Brooks, P. (1999)0prah Winfrey: A voice for the peopMew York/Hong-
Kong/London/Sydney: Grolier Publishing.

Kids for Community. Retrieved fromttp://www.kidsforcommunity.org/

Oprah Winfrey Leadership Academy — South AfricatriReed from
http://www.oprah.com/article/seriesandspecialségesitipacademy/20070102_sas_leader
ship_academy

Paprocki, S.B. (2008pprah Winfrey: Talk show host and media magniiaw York: Chelsea
House Publishers.

Presnall, J.J. (1999prah WinfreySan Diego: Lucent Books, Inc.

The Volunteer Family. Retrieved from
http://www.thevolunteerfamily.org/Volunteers/ldeassistChildren.aspx?gclid=CMmd4-
uNzZYCFQIWFQodChXdyw

Volunteer Match. Retrieved from
http://www.volunteermatch.org/? _kk=volunteering&=&1669f33-d378-459d-ae02-
e520fbe38734




Lesson # 4 4nquiry: School Desegregation
Prepared by Mary Vause

Standards Virginia Standards of Learning
USII.8: The student will demonstrate knowledgehsf key domestic issues during the second
half of the twentieth century by examining the CRights MovementVS.9: The student will
demonstrate knowledge of twentieth century Virgioyadentifying the social and political
events in Virginia linked to desegregation and MasR&esistance
National History Standards Standard 4A: The student will demonstrate knoggedf the
struggle for racial and gender equality and forgkiension of civil liberties by explaining the
resistance to civil rights in the South between4186d 1965
Intended Audience heterogeneous sixth-grade classroom of 25 stad8tidents will have
some prior knowledge of school desegregation.
Behavioral Objectives
* Given a six-part newspaper series, letters tormér Virginia state senator, and an interview
transcript, the students will identify and recanfbrmation about massive resistance and school
desegregation, with 100% participation.
* Given research materials, the students will destrate through recorded responses that the
data obtained from sources is related directiyhéoduestions one asks about the source, with
100% participation.
Materials, Time, and Space Materials — six-part newspaper series on magsisistance; letters
to former Virginia state senator Mills E. Godwirariscript of interview with Maury High class
of 1959 graduate; online articles about modernegggion; Time — three sessions of one hour
each; Space — Day 1, students at tables in grdupsip Days 2 & 3, students have access to
computer lab with internet

The Lesson Proper

Day 1

Catalyst: Play videos accompanying the six-part newspagéeson desegregation about the
African Americans who were the first to integraterfélk Public Schools. Read the students
excerpts from racist letters to then-state sendtlis E. Godwin declaring opposition to school
integration. Read students excerpts from an ing@rwiith Taylor Greenberg, who was in".2
grade when Maury High School in Norfolk was cloged958 in order to block desegregation
efforts, and who observed discrimination againstcah Americans as well as other minorities
such as Jews.

Introduction : Since many students have trouble imagining a tihen schools were segregated
and politicians ran on explicitly racist platfornask questions such as: Have you ever talked
with your parents or grandparents about what thimg® like during segregation? Have you
ever wondered what politicians were like then? Wdmayou think it would have been like to
attend a school that had just been racially integfa

Content focus Assign students to tables in groups of four armbigde complete copies of the
letters to Mills E. Godwin and the interview witlayllor Greenberg to each table. With the help
of online resources (such as the onMugginian-Pilot report and Wikipedia) projected onto the
large class screen, provide background orBifosvn v. Board of Educatiodecision, the concept
of massive resistance, the closing of schools ifdllosuch as Maury High School, and the
political career of segregationist Mills E. Godwivijo served as a Virginia state senator at the
time of theBrowndecision and who later served as governor of XiegiAsk them to read the




documents on the tables in front of them and wttten the things that surprised them about (a)
race relations in the 1950s and (b) what newlygrated schools were like for blacks.

Predicted Outcomes | predict that students will be shocked at the@sia evident in the letters

to Godwin and amazed that these attitudes werademesl acceptable by many Southern whites
at the time. Students may express some outrageeate “got away with” this kind of
discrimination. They also may be shocked by theraignation against Jews described in
Greenberg’s interview. They may express sympathgial solidarity with the African

Americans in the videos who were on the front liokdesegregation.

Day 2 Have students pull out their questions and nalbesit school desegregation from the
previous day. Open up the website of Yhiginian-Pilot's six-part series on school
desegregation on the classroom’s large projecteesc Give students a “tour” of the website,
showing them how to access links to the six adickecondary articles, video footage, historical
documents, and graphics. Then take students tooth@uter lab with their research questions
and notes, and have the students open the samembdad website. Have them explore the
resources on the website to find answers to theiripus questions and to develop new areas of
inquiry about school desegregation. Also show themw to use Wikipedia.org to learn more
about historical figures and key topics.

Day 3 In the classroom, open up the websites for twiclas on the large projector screen: one
on modern-day gender segregation among Muslimsande, and another about education
activist Jonathan Kozol, who has written extengiadout modern-day de facto school
segregation in the United States. After overvieweagh article, have students share their initial
opinions on these examples of modern-day segregdsigt okay to have a gender-segregated
public swimming pool in an area where many peoplelgjion promotes keeping women’s
bodies covered? Since segregated housing pattereaasing increasing de facto segregation in
American schools, should the state bus studerdsdier to achieve more racially balanced
schools? Have students jot down their thoughtsach article. Then have them take their notes
to the computer lab, where the article websitesoaskmarked for closer reading. Encourage
students to conduct searches on Wikipedia for geselgregation, racial segregation, Jonathon
Kozol, etc. Tell students to jot down informatidrat surprised them and to write about whether
their initial opinions stayed the same or chandeet @oing additional research.

Closure: At the end of each of the three days, have stsddrare interesting facts and
information that they found. Encourage them to sgecific information to support any
generalizations, inferences, or conclusions dr&mtourage students to share different
opinions, support them with evidence, and challehgdentative hypotheses of peers.

Evaluation
Formative: Did students develop respect for evidence? Cthdyg generate questions? Could
they tolerate ambiguity?
Summative worksheet recording impressions, questions, acdmented research; essay
guestion

Background Information
1954 unpublished correspondence to and from Mills EGodwin, Jr.




Godwin was a segregationist who in 1954 was a Wiagstate senator but who would later
become governor of Virginia. All of these letters aesponses to the 19B4own v. Board of
EducationSupreme Court decision that ordered integratiah@ischools. Every letter to
Godwin except for one staunchly and unabashedlg®@tgd segregation, appealing to racism in
a way that most young people today would probahbly $hocking. Alongside the letters there is
also aVirginian-Pilot article from June 20, 1954 (published about a imaifter the Supreme
Court decision), which documents how Godwin andlagolocal state politician opposed
integration in Virginia.

Batts, D. W. (2008, Sept. 28-Oct.3). Special repofighting massive resistance [seriesT.he

Virginian-Pilot. Retrieved from http://hamptonroads.com/2008/09/spal-report-fighting-
massive-resistance

This site contains six articles by tieginian-Pilot about school desegregation and “massive
resistance.” The main page also contains a largehig where students can learn about key
events in the desegregation battle from 1954 t®,185 well as links to historic documents,
editorials from the time period, a forum for resldeedback, and a quiz to test how much you
know about massive resistance. There is a vidgpagphic accompanying each part in the series,
as well as links to secondary articles.

Interview with Taylor M. Greenberg

Dr. Greenberg, who I interviewed in 2008, was anner of the Maury High School
class of 1959 and was a senior when officials cddbe school in September 1958 in order to
avoid integration. When Norfolk Schools were fortedeopen in February 1959, racist
application procedures and outright intimidatiosumed that only 17 black students across the
school district were able to attend public schaolNorfolk. Greenberg recalled a highly
segregated society that ostracized and mistredtechA Americans as well as Jews, Catholics,
and other minority groups.

(2008, June 20). “Women-only swimming pools: segration or integration?” Retrieved
Nov. 12, 2008, from http://worldhaveyoursay.wordpres.com/2008/06/
20/women-only-swimming-pools-segregation-or-integtaon/

This article discusses women-only sessions at Agsiimming pool in France. Some support

the gender segregation because it allows orthodasliiM women to enjoy swimming, while

others are opposed because they consider segregatiqoublic forum to be counter to the

French constitution.

Anderson, N. (2005, Oct. 17). “School Segregatios Back with ‘Vengeance,” Author Says.”
The Washington PostRetrieved http://www.washingtonpost.com/wp-
dyn/content/article/2005/10/16/AR2005101601146.html

This article discusses the work of Jonathan Kaaoleducation activist who for the last 40 years

has pointed out the increasing segregation andiities| of schools in urban versus suburban

districts.

Skills: The process of inquiry; research; developing gaimations about social history during
massive resistance and school desegregation.

Values Respect for evidence; curiosity; respect for afseeason; respect for diversity.
Concepts Racism, segregation, integration

Vocabulary: “massive resistance” refers to the efforts ofgtggoliticians to block school
desegregation following therown v. Board of EducatioBupreme Court decision that called for
integration of the schools



School Desegregation Inquiry

Given the letters to Godwin, the interview with &nberg, and the videos from the
Virginian-Pilot series, record the things you learned about degatjon that
surprised you.

What further questions do you have about whatiis like before desegregation and
what it was like during the process of school ind¢ign?

Investigate your questions by conducting furtheeegch. Record your findings
below.

1) Questions:

2) Resources consulted:

3) Information discovered relevant to the questions:

4) Additional information discovered:

5) Additional questions:

6) Time devoted to today’s research:



V.

V1.

School Desegregation Inquiry — sample

Given the letters to Godwin, the interview with &nberg, and the videos from the
Virginian-Pilot series, record the things you learned that swagny®u.

| was surprised how all of the letters to Godwicept one opposed integration.
| was very surprised by the account of a crossgokurned on a Jewish family’s yard
prior to desegregation.

What further questions do you have about whatiis like before desegregation and
what it was like during the process of school ind¢ign?

What was it like for the first black students whemto white schools during
desegregation?

. What happened to Mills Godwin? Why are schools rhafter him if he was a

racist?

Investigate your questions by conducting furtheeegch. Record your findings
below.

1) Resources consulted:

http://hamptonroads.com/2008/09/massive-resistaiece-hostile-reception-
schools-reopen [from Virginian-Pilot website on siae resistance six-part series]
http://en.wikipedia.org/wiki/Mills_E. Godwin_Jr.

2) Information discovered relevant to the questions:

Norfolk 17 endured racial slurs from classmated teachers; white students would
sit far away from black students in the cafetegiannasium, etc.; the Norfolk 17

were warned by the NAACP to “sit in the front oétblass so there will be witnesses
if other students hurt you” and to “sit near th@idon case you are attacked and need
to exit quickly.”

Godwin was governor of Virginia as a Democrat frb866-1970, but he switched to
the Republican Party and ran again when he disedwbiat segregationist whites
were abandoning the Democratic Party; there igh chool named after him in the
Richmond suburbs; he never apologized for his eanbport for segregation, even
late in life

3) Additional information discovered:

The reason Virginia school integration began findilorfolk was because the NAACP
decided to sue in Norfolk because they believetidhahe military families would not
stand for extended school closings.

Former Virginia governor and U.S. Senator Harryd\8r., was a staunch segregationist
who controlled the Democratic Party for much of thieldle of the 2t century. Byrd’s



platform centered around staunch opposition to @dntegration. After the national
Democratic Party began supporting civil rights, snaauthern Democrats eventually left
the Democratic Party to become Republicans.

4) Additional questions:

- What forced the Norfolk School closings to finadligd?
- How did Harry Byrd maintain power over the Demoir&arty in Virginia for so long?

5) Time devoted to today’s research: one hour



Artifact 1
Prepared by Cristin Kelsh

Contemporary US: Artifact #1
Primary Activity

Background Information: Christo and Jeanne-Claude are two artists who |
revolutionizedenvironmental installation anvhich is the use of art dealing
with ecological issues. The art form used in clagghristo and Jeanne-
Claude’sThe Umbrellasvhich featured umbrellas in both California USAlan
Ibaraki, Japan. In 1991 the two artists and theirkers began to open the
umbrellas across the world, all 3,100 of them. pbimt of this art form is to
appreciate the land and work with materials thatreat harmful to the
environment.

Whole Group Activity: Teacher will provide a lesson of how important the
environment is to the world today and how peoplea&ate amazing art form
for the world to enjoy and appreciate it simplici8how the children pictures ¢
Christo and Jeanne-Claude’s rough sketches and ohdips project. The
teacher will ask the students to observe and thibdut:

1. Why is this picture and project so important?

2. Do you think this is a good way to perform art?

3. Why do you think he picked the colors blue andore®
Small Group Activity: Students will divide into small groups of 3-4 arefin
their learning stations. The teacher will provid@ap of Japan and California,
cup of homemade play dough, and leaves from out$ite students will create
their own art form by placing the leaves in theygdaugh and creating their
own art in both Japan and California. Discussioastjons:

1. What do you see looking down at the picture?

2. What do the leaves represent? Could they useitrstesad of

umbrellas?

3. Can you image how large the umbrellas must have teebe seen fron

the sky?

4. What are similarities in the land of California alepan?

5. What are some differences between Japan and Qedifor
Individual Activity: Students will write a journal entry about whatfarm
they would do and where if they could pick anythifidhe students will
illustrate a picture of their art form.

References:

Wikipedia. (2008) Environmental ArtAvailable online,
http://en.wikipedia.org/wiki/Environmental_art

Christo and Jeanne-Claudéhe Umbrellas Japan-U.S.A. 1984-199tk
Church, Available online, http://christojeanneclaugtt/um.shtml
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Contemporary US: Artifact #1
Intermediate Activity

Background Information: Christo and Jeanne-Claude are two artists who |
revolutionizedenvironmental installation amvhich is the use of art dealing wi
ecological issues. The art form used in class Bs@hand Jeanne-Claudete
Umbrellaswhich featured umbrellas in both California USAddbaraki, Japan
In 1991 the two artists and their workers begaopen the umbrellas across th
world, all 3,100 of them. The point of this artfors to appreciate the land an
work with materials that are not harmful to the ieowment.
Whole Group Activity: Teacher will provide a lesson of how important the
environment is to the world today and how people @@ate amazing art form
for the world to enjoy and appreciate it simplici8how the children pictures @
Christo and Jeanne-Claude’s rough sketches and ofidips project. The
teacher will ask the students to observe and thiodut:
1. Why is this picture and project so important?
2. Do you think this is a good way to perform art?
3. Why do you think he picked the colors blue andoe®
Small Group Activity: Divide the students into groups of 2-3 to share the
pictures/examples of the maps and lay out of eagjeqt. Have the students
think about what project they would choose foritlogin art form and develop
answers to questions regarding the rough sketches:
1. What should be included on the map where the ant fe located?
2. What specific objects will be used to create thdaam?
3. Why is it important to map out exactly where eabjeot/art form
should go?
Individual Activity: Give each student a large piece of paper whersttiaent
will draw/create an art form and pick a locatiotudgnts should research the
location, its resources available, one importantrenmental issue, and the
climate to differentiate the location from the WitStates. The student will the
develop a map of where exactly each object wilagd in location in the world
Have the students write a summary of the locatidy, their art is there, and
why they chose those specific objects.
References:
Wikipedia. (2008) Environmental ArtAvailable online,
http://en.wikipedia.org/wiki/Environmental_art
Christo and Jeanne-Claudéhe Umbrellas Japan-U.S.A. 1984-199tk
Church, Available online, http://christojeanneclaudet/um.shtml.
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Rough Sketches Made by Christo-Jeanne Claude




Japan




Artifact #2
Prepared by Danielle Quigley

Artifact #2: Oprah’s Leadership Academy for Girls — South Africa
Primary Activity

Background Information: On January 2, 2007 the Oprah Winfrey Leadership
Academy for Girls — South Africa opened. The Acaglds located in Henley
on-Klip in Gauteng Province in South Africa andars academic and residential
learning environment for girls in grades 7 throdgh At the opening, Oprah was
joined by former South African President Nelson Mliala, the first 152 students
of her school in grades 7 and 8, and other celebritOprah’s dream of openipg
a school for girls in Africa began in December 602 when she met with Nelspn
Mandela and the then Minister of Education Profegaer Asmal. Oprah has
committed millions of dollars to the school throubbr Leadership Academy
Foundation. This academy includes well equippedsttaoms, computer and
science labs, a library, theatre, gymnasium, sgaltds, dormitory and dining
facilities. The curriculum includes math, scienteghnology, arts, languages,
social and economic sciences, and leadership.
Whole Group Activity: The teacher will read highlighted information frahe
press release on Oprah’s Leadership Academy fds.Gifhe students will be
able to view the press release on the over prajexdahe teacher reads aloud.
The students will plan a trip for the opening ddyttee academy in 2007. To
start, the teacher will use Google Earth to showdesits where they are |in
Williamsburg, VA, then cross the Atlantic Oceanddand in Henley-on-Klip),
South Africa. Together, students will shade ingifira on a U.S. map and label
Williamsburg on a Virginia map to show where theyel Students will alsp
shade in South Africa on an Africa map and labehlelg-on-Klip on a Sout
Africa map to show where Oprah’s students live.
Small Group Activity: In groups of three to four, students will creatlstaof
two questions they would like to ask the studeritshe Leadership Academy
about the history or geography of South Africa. dnseparate column, the
students will create a list of two facts about Arten history or geography they
would like to share with a student at the academy.
Individual Activity: Upon the students’ hypothetical arrival to theadlershig
Academy, students will be given a tour of the s¢twaonpus. Along with the
prepared questions, students will also have a rh#eo own classroom to share.
The students will create an aerial view map ofrthleissroom with proper labels
and cardinal directions.

-
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Artifact #2: Oprah’s Leadership Academy for Girls — South Africa
Intermediate Activity

Background Information: On January 2, 2007 the Oprah Winfrey Leadership
Academy for Girls — South Africa opened. The Aaaglas located in Henley-on-Kili
in Gauteng Province in South Africa and is an apadeand residential learnin
environment for girls in grades 7 through 12. A& topening, Oprah was joined by
former South African President Nelson Mandela,fitg¢ 152 students of her school|in
grades 7 and 8, and other celebrities. Oprah’andref opening a school for girls |n
Africa began in December of 2000 when she met Wighson Mandela and the then
Minister of Education Professor Kader Asmal. Optas committed millions
dollars to the school through her Leadership Acaddtaundation. This academy
includes well equipped classrooms, computer andnsei labs, a library, theat
gymnasium, sports fields, dormitory and dining liies. The curriculum include
math, science, technology, arts, languages, samml economic sciences, and
leadership.
Whole Group Activity: The students will receive a copy of the pressassefor th
opening day of Oprah’s Leadership Academy for GirlBhe students will read the
press release aloud and highlight important infaimnaso it is easy to pick out. The
students will plan a trip for the opening day of ¢icademy in 2007. The teacher
use Google Earth to show students where they avdllmmsburg, VA, then cross th
Atlantic Ocean, and land in Henley-on-Klip, Soutliriéga. Together, students will
shade in Virginia on a U.S. map and label Williaorgpbon a Virginia map to show
where they live. Students will also shade in ScAidtiica on an Africa map and label
Henley-on-Klip on a South Africa map to show whégrah'’s students live.
Small Group Activity: In groups of three to four, students will creatBstaof three
questions they would like to ask a student at thadership Academy about the history
or geography of South Africa. In a separate colutha students will create a list pf
three facts about Virginia history or geographyytheuld like to share with a student
at the academy.
Individual Activity: Upon the students’ hypothetical arrival to the Leyadip
Academy, students will be given a tour of the s¢hmompus. Students will have
created an aerial view map of their own school vaptbper labels and directions to
show the students at the Leadership Academy. Tldests must also research the
answers to their questions about South Africa. Whele class will go to the computer
lab to research their questions so they can asgitlsemore detailed questions and will
be able to hold a conversation about the topic.




United States of America

Virginia






South
Africa

Africa



References:

Press Release
http://oprahwinfreyleadershipacademy.o-philanthropyacademy_opening_200701.pdf

Google Earth:
http://earth.google.com/

Oprah Winfrey Leadership Academy Foundation:
http://oprahwinfreyleadershipacademy.o-
philanthropy.org/site/PageServer?pagename=owla_pagee




Artifact 3
Prepared by Mary Vause

Contemporary U.S.: Artifact #3 — Primary Activity
Background Information: The internet has shaped the way people read ahdut
respond to current events in contemporary U.Sesndi allows people to access
all kinds of news articles online, with newspageosn around the world at one’s
fingertips. Many adults read articles from newspaaline and then respond to
what they've read by typing in a comment aboutatiiele or about their own
knowledge and opinions on the subject. The commepéars immediately on the
screen, allowing other internet users to readespanse and then respond
themselves. Children can do the same through vesbi#iie Scholastic News Zone
which features news articles for kids and has mntefachild journalists who

research and write articles. After becoming infodrbg perusing the articles on the

main page, children can go to the site’'s Schola$tiws Message Board and post
their responses to articles and current events.

Whole Group Activity: On the overhead projector, display the unpublished
document, which is an online discussion at Schicl&&tws about readers’ opinion
on the most important issues of the year

a

(http://community.scholastic.com/scholastic/boarsage?board.id=topstory&mes

sage.id=2744). Read the first couple of posts hed pause and ask students who

they think wrote this. Reveal that children likethselves wrote those responses
the Scholastic News website for kids. Discuss #ekground information about
online news and posting comments. Pass out laigeqapies of an article from
Scholastic News Zone, telling students that thentep who wrote the article is a
child not much older than they are. Slowly readdhele to the children, pausing
periodically to summarize and ask questions. Ledid@ussion about the article.
Individual Activity: Have the students return to their desks and pultreeir
journals. Tell them to write a one sentence respams draw a picture about the
article they read. Remind students to work cargfoicause they will be posting
these responses to the Scholastic website for othileiren around the world to rea
and respond to. Have the students think aboutdlfening questions:

4. Do you like this article? Why or why not?

5. What was your favorite or least favorite part?
Small Group Activity: Divide the students into groups of 3 and call oreag at a
time over to the computer. (Assign each of the roshedent groups to a center
activity while they are waiting their turn.) Haviedents watch you log onto the
Scholastic News Zone, show them the article thag re its online format, and the
navigate to the Scholastic message board. Creses éhread responding to the
article. Each group will create a post that corgtdimeir individual names and their
one-sentence comments. Let students type a wdwaboof their comment but type
the rest of it for them. Then let one of the studetick enter. If there is time after
their comments appear, have the students readréspionses aloud. In the weeks
that follow, read to students any of the respotisatsother children around the

at

world have made to their posts.




References:

Scholastic Community. (20083cholastic Community: News Review - Top Story
Discussion Available online,
http://community.scholastic.com/scholastic/boarddsage?board.id=topstory&m
essage.id=2744

Scholastic Community. (20083cholastic Community: Scholastic Newsailable
online, http://community.scholastic.com/scholastat@gory.id=scholasticnews

Scholastic News Zone. (200&cholastic News Online: America’s Leading News &our
for Kids. Available online, www2.scholastic.com/browse/delsticNews.jsp



Contemporary U.S.: Artifact #3 — Intermediate Activity
Background Information: The internet has shaped the way people read ahdut
respond to current events in contemporary U.Sespdt allows people to access
all kinds of news articles online, with newspageosn around the world at one’s
fingertips. Many adults read articles from newspaaline and then respond to
what they've read by typing in a comment aboutatiEle or about their own
knowledge and opinions on the subject. The commpepéars immediately on the
screen, allowing other internet users to readekpanse and then respond
themselves. Children can do the same through vesbigie Scholastic News Zone
which features news articles for kids and has mtefchild journalists who

research and write articles. After becoming infodrbg perusing the articles on the

main page, children can go to the site’s Schol@tws Message Board and post
their responses to articles and current events.

Whole Group Activity: Tell students about the importance of keeping ith w
current events and how many adults read newsestailine and write responses

the issues that appear on the website for othéersdo see. Tell the students that

kids can do this too, and then on the overheacpraij display a copy of the
unpublished document, an online discussion amoitdreh at Scholastic News
about what they thought were the most importaniesof the year

(http://community.scholastic.com/scholastic/boarsage?board.id=topstory&mes

sage.id=2744). Read through the document togedhdrthen moderate a student
discussion about what they think the most imporissues of the year are. Tell
students that reading about current events is d g@y to develop opinions on the

a

issues, and that the more informed and knowledgdhbly are, the more persuasive

they can be when sharing their opinions with others
Small Group Activity: Divide the students into heterogeneous groups{\&ith
at least one strong reader in each group) andqassdifferent article from the
Scholastic News Zone to each group. Tell studénatsthe article is from the
Scholastic News Zone website and that it is posgiblog on and read it online
from any computer with internet access. Have thdesits read through their articl
and discuss their opinions on it. Monitor groupsetidly to assist with reading
comprehension and explain challenging vocabulary.
Have the students think about the following questio

1. What issue does this article address?

2. Based on what you read, what is your opinion osiggue?

3. What evidence from the article, from your backgmbinowledge, or from

your life could you use to support your position?

Individual Activity: Have the students return to their desks and pultreeir
journals. Tell them to write a one-paragraph respdo the article they read that
gives their opinion on the issue and provides stipmpreasons and evidence for

their opinion. If there is time, have volunteerdsnts read their paragraph aloud to

the class. During center time for the next weeakdlshts who spend time at the

computer center may log onto the message boarchal&tic News Zone and type

in their response to the article that their groigeassed. Reading and responding
articles at Scholastic News Zone can become aproptithe computer center
throughout the year.

)

to
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Artifact 4
Prepared by Mary Vause

Contemporary U.S.: Artifact #4 — Primary Activity
Background Information: Up until 50 years ago in Southern states like
Virginia, white and black students were not alloweettend school together.
White students had much nicer schools than blaitéfrel, with more money
from the state for better buildings, teachers, suyplies. When judges finally
decided that this was unfair and ordered schodkttolack students in, some
white leaders forced the schools to close so théevand black students still
could not go to school together. One of the schib@sclosed was Maury High
in Norfolk. Taylor M. Greenberg attended this sdreoad was a senior when it
closed from September 1958 through February 195&(@enberg, personal
communication, October 11, 2008). It took 15 ydarghe Norfolk schools to
fully integrate, or let all black students who liveearby to attend.

Whole Group Activity: Explain the background information in simple terms.

Tell students that your all going to read an inmmwwith a man whose school

was closed in Norfolk. Explain that this man is tehut that he did not want

the schools to close. Read the attached excemptstfre interview, pausing
periodically to summarize, explain context, defioeabulary, and ask
guestions. After reading the excerpts, ask thaldil to imagine how they
would feel if they were not allowed to go to a sahgecause of their skin colof.

Have a whole-group discussion centering on theofig questions:

1. How would you have felt if you lived 50 years agwadhey wouldn’t
let you go to the school near where you lived?

2. Is it fair to make students go to certain schoalsdl on skin color?

3. Some of the white students described in this int@rwere not nice to
the black student at their school. Why do you thilmy acted that wayp

4. How are schools today different than schools 50syago?

Individual Activity: Have students go to their seats and get out theinal

and open up to two clean pages. On the left papes them draw a picture and

write a sentence about schools 50 years ago. Omgtitepage, have them draw

a picture and write a sentence about schools today.

Small Group Activity: Tell the students that they are going to interviagh

other. Place them in groups of three (preferaltiatly heterogeneous groups

and explain that each student will take turns inésving the other two. Pass out

a sheet of paper with the following questions aatirover it as a group to

assist weaker readers:

1. Who are some friends you have who are differeregdlcan you?

2. What are some things you have learned from théseds?

3. What are some things that you would like friendstber races to know
about you?

References:

Batts, D. W. (2008, Sept. 28-Oct.3). Special regdeighting massive resistanc
[series].The Virginian-Pilot.Retrieved from
http://hamptonroads.com/2008/09/special-reporttirgimassive-
resistance
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Excerpts from interview to read to primary students
[don’t need to read all, but can choose from amontie following excerpts]

There was only one black student admitted when Meaopened. There were 17
citywide, but only 1 at Maury.

There was almost an apartheid system. People téndezldivided along certain lines.
Jewish kids hung around a certain place. It wasrg, wery stratified, apartheid system.
Jewish kids were not invited to a lot of the schargjanizations sponsored by schools. At
the beginning of school, there were certain ardasrgvJewish kids hung out. There was
anti-Jewish graffiti.

| graduated second in my class at Maury. | was mewéed to join the Key Club, the
fraternal organizations. | joined Jewish [studeganmizations].

There was one black high school [in Norfolk] andcomtact at all between the schools,
even with the sports programs. It was totally sggtred by law.

There might be some interaction, certainly. Sonaeld were maids in white households.
Sometimes they would bring their own child withriheMy father had a drugstore, and
some of the boys he hired would be black. In cenarkplaces there was some
interaction between blacks and whites. It was dkaw black maid to bring her child and
[the black child and white children would] have somteraction probably up until about
age 6 or 7. Then when people went to school thadgan

My father [a small business owner] had a soda fmarwith cone-shaped paper holders
that you put into a metal holder. The paper cupdhbthck bottom and cost [the business
owner] two cents. The other cost extra. When blaekse in we couldn’t serve them. It
just kind of seemed wrong [not to serve them]. N&yes and | served them cups with
bottoms so they could carry it out without collagggsilt was our little personal protest.

There was one black kid who entered Maury. | wdg tirere one semester [after he
entered]. His name was Louis Cousin. He was twosyleehind me. | really didn’'t have
any contact with him. When he went into the luncmng white kids would not sit near
him. When he was in auditorium, white kids would sib near him.

At Norview, a [black] girl was cut with knife by seeone standing near the door of the
school. There were a lot of spitballs and namarzall didn’t see that at maury, what |
saw was the kid was socially isolated. What happetfier that first semester | don’t
know.



There were few heroes back then. One was [whiteeaif Elliott James. He allowed his
name to be used to file suit to integrate the sishdte was ostracized and they boycotted
his business... he went under. He had come from sber@nwoutside of Virginia, but his
wife was as old line Virginia as you could get. Buty were ostracized.

Not many people were actively involved in promotintggration, but there were a few,
and they were looked on as troublemakers.

A lot of people weren’t mean people, but they wérerave, and they were scared to
stand up. If they’d stood up they would have beaycbtted.

The line was, “We know segregation is bad, oneidigration will come but it won't
happen in our lifetime.” | heard that so many tinfé&now it's wrong, it has to be done
away with, but maybe in 100 years.”



Contemporary U.S.: Artifact #4 — Intermediate Activity
Background Information: The Supreme Court decisi@rown v. Board of
Educationfound that separate school facilities are unctrtginal, and it
ordered American schools to desegregate as quaskpossible. However,
many racist white politicians in the South foughségregation in a movement
known as “massive resistance.” When NAACP leadees $n particular
districts to enforce thBrowndecision, some white leaders closed the schoo
order to avoid racial mixing. One such school wasik High in Norfolk,
which interviewee Taylor M. Greenberg attended&ieenberg, personal
communication, October 11, 2008). He was a seni@mnathe school was close
from September 1958 through February 1959. It tdolears for Norfolk
schools to be declared fully integrated.

Whole Group Activity: Explain theBrown v. Board of EducatioBupreme

Court decision and how white leaders in Virginigplemented “massive

resistance” in order to block school desegregatioplain that Maury High

School in Norfolk, VA, was one of the schools thats closed. Pass out copie

and read the attached excerpts from the intervigtv Taylor Greenberg,

pausing periodically to explain the context, cherkunderstanding, and elicit
personal responses. Lead a whole-group discussitiering on the following
questions:
1. What was life like during segregation?
2. How were black students treated when they werdialowed to
attend white schools in Norfolk?
3. How did the school closing affect students, blac# white?
4. Jewish people also faced discrimination during tinie period. What
were some examples of discrimination that Mr. Gbeeg encountered

Small Group Activity: Place the students in groups of four (preferabdyaily

heterogeneous groups) and explain that they willriadyzing the highlighted

excerpts about people in Mr. Greenberg’s interwdwo tried to stand up to

segregation. Two members of each group will beaesible for studying a

different excerpt and then leading the rest ofgitoip in discussion of it: (1) th

excerpt about Elliott James standing up for cights, and (2) the excerpt abo

Mr. Greenberg and his sister’s form of protestatrtfather’s store. You will

need to walk around the room and provide assistemsidents as they try to

understand and make inferences about the passages.

Individual Activity: Have students go to their seats and get out th@ingl.

Have them choose one person from the interview @Gfeenberg, Mr. Elliott,

the black student at Maury High, one of the NAAGRyers who fought for

black students to be able to attend white schetds) and write a journal entry
from their perspective set 50 years ago.

References:

Batts, D. W. (2008, Sept. 28-Oct.3). Special regdeighting massive resistanc
[series].The Virginian-Pilot.Retrieved from
http://hamptonroads.com/2008/09/special-reporttitgiimassive-
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Excerpts from interview to read to intermediate stdents:
[don’t need to read all, but can choose from amonthe following excerpts]

So Maury closed in 1958, when you were a senitigh school. Prior to that
time, what was it like being in a segregated sclgstem?

There was only one black student admitted when Weeopened. There were 17
citywide, but only 1 at Maury.

There was almost an apartheid system. People teéndexldivided along certain lines.
Jewish kids hung around a certain place. It wasrg, wery stratified, apartheid system.
Jewish kids were not invited to a lot of the schargjanizations sponsored by schools. At
the beginning of school, there were certain ardasrgvJewish kids hung out. There was
anti-Jewish graffiti.

| graduated second in my class at Maury. | was menvéted to join the Key Club, the
fraternal organizations. | joined Jewish [studagamizations].

When | grew up, there was residential segregafiews were mostly forced to live in
West Ghent, which was a nice area. When | was tywdamily moved out to Edgewater.
We were greeted with a burning cross in our yater& was rigid segregation. We were
confined to certain areas because realtors wousdti'homes in other areas.

On one hand that was bad, but then again it allaveehse of community... temples,
synagogues, the Jewish Community Center.

There was one black high school [in Norfolk] andcontact at all between the schools,
even with the sports programs. It was totally sggred by law.

There might be some interaction, certainly. Sonaeld were maids in white households.
Sometimes they would bring their own child withriheMy father had a drugstore, and
some of the boys he hired would be black. In cenarkplaces there was some
interaction between blacks and whites. It was dkaw black maid to bring her child and
[the black child and white children would] have somteraction probably up until about
age 6 or 7. Then when people went to school thadgan

My father [a small business owner] had a soda fmarwith cone-shaped paper holders
that you put into a metal holder. The paper cupdhbthck bottom and cost [the business
owner] two cents. The other cost extra. When blaekse in we couldn’t serve them. It
just kind of seemed wrong [not to serve them]. N&yes and | served them cups with
bottoms so they could carry it out without collagggsilt was our little personal protest.



Whites wouldn’t tolerate blacks in an equal positiMore like they would hire blacks
for child help or lawn help. My grandfather hadt@rs on Church Street. He was a
Jewish merchant with a largely black clientele oAdf white merchants on Granby
Street wouldn't sell to blacks, so there would bms interaction there. But again there
were certain boundaries. My mother hired a blacknam to work in her store. A lot of
times people felt uncomfortable with that. Mostretowould not hire black sales help
even if they sold to blacks.

It really was a system of apartheid.
What was going to school like once desegregatigat®

When black kids got on the football team at Noryietiher schools would not play with
Norview.

There was one black kid who entered Maury. | wdg tirere one semester [after he
entered]. His name was Louis Cousin. He was twosyleehind me. | really didn’'t have
any contact with him. When he went into the luncmng white kids would not sit near
him. When he was in auditorium, white kids would sib near him.

At Norview, a [black] girl was cut with a knife lsomeone standing near the door of the
school. There were a lot of spitballs and namargall didn’t see that at Maury, what |
saw was the kid was socially isolated. What happetfier that first semester | don’t
know.

There were few heroes back then. One was [whiteeaif Elliott James. He allowed his
name to be used to file suit to integrate the sishdte was ostracized and they boycotted
his business... he went under. He had come from sberewutside of Virginia, but his
wife was as old line Virginia as you could get. Bugy were ostracized.

Not many people were actively involved in promotingegration, but there were a few,
and they were looked on as troublemakers.

A lot of people weren’t mean people, but they wérerave, and they were scared to
stand up. If they’d stood up they would have beeycbtted.

I’'m not sure how many people were in that [grachg]tclass [of 1959] that were
supposed to graduate. It would have been a graueltass of 400 or 500. But there
were only 200 or 300 in the graduating class. ©§¢&hwho didn’'t come back, some went
into surrounding schools like | had [Greenbergrateal Hampton High School], and they
stayed in those school systems and graduated etre. number of kids were unable to
get into surrounding schools. You kind of lost krat them. But at a reunion a few years



ago, anecdotally | learned that some got a GED gsmoved, some got married and
never finished high school. How many of these kadsially graduated and how many
were lost... as far as their actual stories, | dtnitk anyone has recorded those stories.

Norfolk had lot of military, a lot of navy. Militarfamilies would get upset if they didn’t
have access to education, so the NAACP targeteddidecause they figured that
military families would not tolerate extended schdosings].

Rumors that the Navy might pull people out of Ntkfoeecause of the unavailability of
public schools put pressure on the business contynincave in and stop opposing
integration.

Integration of schools on the Peninsula didn’t cabeut until 10 years later. What they
did on the Peninsula when blacks ultimately appitgedo to schools was the
Superintendent of Hampton decided not to oppos®iting seen what Norfolk and
Farmville and Charlottesville and Front Royale yade to. Hampton and Newport
News opted not to oppose it, but it was 10 yedes.la

When | was shut out of school it was the first lodlimy senior year, the time you apply
to college. My father had friends over in Hamptdhe surrounding communities agreed
to start taking in students. Parents started gettesperate. These surrounding schools
started taking Norfolk students but then reaché&draaon point and stopped taking
them. My father thought the politicians were jussfuring. By December school systems
were saturated and announced that they were nagtalorfolk students. My father had
friends from his college days over in Hampton. Wamtwover to the Corner House in
Phoebus and a fellow who was city attorney tookpersonally to the Office of the
Superintendent of Schools in Hampton. The superdeet personally took me to
Hampton High, making an exception and taking oneenstudent. | got in because my
father had connections to people with political pow

[Because of missing half the year at Maury] | wateligible to take scholarship. So
much happens at school where counselors help ydiagct you in the process of
applying to college. A lot of people lost out omath

What was going on in Virginia and local politicsrohg this time period?

Why did [former governor and U.S. Senator] Byrdetélke stance of massive resistance?
His strength of support was the south side of Viggithe southern corridor along North
Carolina which was very, very pro-segregationisin® think he took the stance of
massive resistance to prolong the power of his macle felt the only way to



[continue] his power ... was to control [district$pag south side. He used the
segregation issue to drum up the support of theselp. But it so intensified and
polarized people in northern Virginia and the Tidesv area that he lost them altogether.

It was a ploy to prolong the power and influencéhaf machine, but instead it shortened
the life of his machine.

Norfolk when | would come back from visits [fromlEme at Duke] was still very
segregated. When | went to Medical School at M@¥, tospitals were segregated, this
was 1963-67, and this was four years after schoslng. There were no black students

in my medical school class (there was one in thescbefore me and a couple in the class
after me). ... In medicine it was still very segregghtThere was only one woman in my
class. MCV hospital was white, blacks [were at ltaspight across the street]. So
integration did not occur rapidly.

The line was, “We know segregation is bad, oneidiggration will come but it won't
happen in our lifetime.” | heard that so many tinfé&now it's wrong, it has to be done
away with, but maybe in 100 years.”

Ralph Bunche was a black fellow in the UN. He waisaated, light-skinned, an

“acceptable” black. So [prejudiced people] woulé tiss, “I wouldn't object to my
daughter going to school with Ralph Bunche.”

*k%k

The full interview [NOTE: not all parts are appropr iate for elementary age
students]:

Interview with Taylor M. Greenberg
[Dr. Greenberg was a senior in high school wherfdlloofficials closed Maury High
School in 1958 in order to block the desegregati@ered byBrown v. Boardf

Education.]

So Maury closed in 1958, when you were a senitiigh school. Prior to that
time, what was it like being in a segregated sclgstem?

There was only one black student admitted when Meaopened. There were 17
citywide, but only 1 at Maury.



There was almost an apartheid system. People teéndexldivided along certain lines.
Jewish kids hung around a certain place. It wasrg, wery stratified, apartheid system.
Jewish kids were not invited to a lot of the schargjanizations sponsored by schools. At
the beginning of school, there were certain ardasrgvJewish kids hung out. There was
anti-Jewish graffiti.

| graduated second in my class at Maury. | was menvéted to join the Key Club, the
fraternal organizations. | joined Jewish [studagamizations].

Even the politics in Norfolk [were stratified]. Tiigegregationist former Virginia
governor and then- U.S. Senator Harry] Byrd machimger [former Norfolk Circuit
Court Clerk and local Byrd “boss”] Prieur had difat people responsible for bringing
in votes from different parts of the community. Tédevas a Catholic person to bring in
Catholic votes, and a Jewish person to bring inslewotes.... The machine worked
everything. If you had a traffic ticket or someftpilike that the machine took care of it,
but did it [by ethnicity].

All the Byrd appointees in Virginia had to be apged by the Byrd machine. Harry Byrd,
Sr. was governor in the 1920s, and by the timelthpgpened he was U.S. senator and
controlled the machine.

Norfolk had a small Chinese population.... There wagbanese community in Norfolk.
It was interesting how it was stratified.

There were public schools for blacks, public schdot whites, Catholic schools, and a
couple of private schools. Most went to public sieoThe private schools were not that
prominent. They came to prominence after integnatvben whites fled from the public
schools.

There was one black high school [in Norfolk] andcontact at all between the schools,
even with the sports programs. It was totally sggred by law.

There might be some interaction, certainly. Sonaeld were maids in white households.
Sometimes they would bring their own child withriheMy father had a drugstore, and
some of the boys he hired would be black. In cenarkplaces there was some
interaction between blacks and whites. It was dkaw black maid to bring her child and
[the black child and white children would] have somteraction probably up until about
age 6 or 7. Then when people went to school thégernLimited interaction at an early
age didn’t seem to be too threatening. In Norfokk tesidential patterns were almost like
a checkerboard, white community next to black comityu.. | grew up in Edgewater,
and right next to it was Lamberts Point, a blackoaunity.

Residential segregation pretty rigidly enforcedci8linteraction was very, very limited.



My father [a small business owner] had a soda fnantith cone-shaped paper holders
that you put into a metal holder. The paper cupadhthck bottom and cost [the business
owner] two cents. The other cost extra. When blagkse in we couldn’t serve them. It
just kind of seemed wrong [not to serve them]. N&yes and | served them cups with
bottoms so they could carry it out without collaggsilt was our little personal protest.

[Later during the sit-ins] black teenagers cammyofather’s store. He said, “I'll serve
you, but in two months I'll be out of business [frdoycotting],” and they left.

Whites wouldn't tolerate blacks in an equal positiMore like they would hire blacks
for child help or lawn help. My grandfather hadt@rs on Church Street. He was a
Jewish merchant with a largely black clientele oAdf white merchants on Granby
Street wouldn’t sell to blacks, so there would bms interaction there. But again there
were certain boundaries. My mother hired a blacknaw to work in her store. A lot of
times people felt uncomfortable with that. Mostretowould not hire black sales help
even if they sold to blacks.

It really was a system of apartheid.

What was going to school like once desegregatigam®

When black kids got on the football team at Norvietiher schools would not play with
Norview.

There was one black kid who entered Maury. | wdg tirere one semester [after he
entered]. His name was Louis Cousin. He was twosyleahind me. | really didn’'t have
any contact with him. When he went into the luncmng white kids would not sit near
him. When he was in auditorium, white kids would sib near him.

At Norview, a [black] girl was cut with knife by seeone standing near the door of the
school. There were a lot of spitballs and namargall didn’t see that at maury, what |
saw was the kid was socially isolated. What happetfier that first semester | don’t
know.

North Carolina was under orders at the same tinietégrate. North Carolina adopted a
more moderate stance and had gradual integratlogy didn’t take the position of no
black kids in school. So North Carolina avoidedshkool closings. [For years] they had
token integration.

If any of the white kids had gone over to socialith [Louis Cousin, the lone black
student at Maury], they would be called n----- IeszeThat’s probably the harshest epithet
to be hurled at someone. Before the schools clagol ever took stance that what was
being done to blacks was unfair, you were immedtidsdeled that. Anyone who
appeared to show consideration for blacks wasntigtiabeled that.



There were few heroes back then. One was [whiteeaif Elliott James. He allowed his
name to be used to file suit to integrate the sishdte was ostracized and they boycotted
his business... he went under. He had come from sber@woutside of Virginia, but his
wife was as old line Virginia as you could get. Bugy were ostracized.

Not many people were actively involved in promotintggration, but there were a few,
and they were looked on as troublemakers.

A lot of people weren’t mean people, but they wérerave, and they were scared to
stand up. If they’d stood up they would have beaycbtted.

Some thought we were foolish for going back to stiwhen it reopened in February
1959] because it wasn’t certain how long it wowdchain open.

I’'m not sure how many people were in that [grachg]tclass [of 1959] that were
supposed to graduate. It would have been a graueltass of 400 or 500. But there
were only 200 or 300 in the graduating class. ©§¢&who didn’'t come back, some went
into surrounding schools like | had [Greenbergrateal Hampton High School], and they
stayed in those school systems and graduated etre. number of kids were unable to
get into surrounding schools. You kind of lost krat them. But at a reunion a few years
ago, anecdotally I learned that some got a GED gsmioved, some got married and
never finished high school. How many of these ladwsially graduated and how many
were lost... as far as their actual stories, | dthitik anyone has recorded those stories.

For the 58" reunion for Maury, they're trying to contact angonho would have
graduated but don’t have a full list.

Many didn’t want to pay attention to the damageedddther communities up in
Farmville, white communities, closed schools artdupevoucher systems for private
schools for whites. White kids were out of schawldix or seven years. Some families
sent them out of state to go to school.

Norfolk was the first [to close]. [The NAACP] tatgel Norfolk, Charlottesville, Front
Royale, and Farmville, those were the four commesmitwhere schools closed].

The NAACP filed lawsuits, and they targeted speabmmunities. They chose Norfolk
because it was one of the largest.

In northern Virginia, Alexandria, they were willing go ahead and try to integrate. No
one considered northern Virginia part of Virginitehad a more moderate approach.

In Charlottesville a group of parents quickly orgaal tutoring. The schools reopened
quickly in Charlottesville.



Norfolk had lot of military, a lot of navy. Militarfamilies would get upset if they didn’t
have access to education, so the NAACP targeteddidecause they figured that
military families would not tolerate extended schalosings].

Rumors that the Navy might pull people out of Ntkfoecause of the unavailability of
public schools put pressure on the business contynincave in and stop opposing
integration.

There were four districts where schools were clokbdlieve Charlottesville opened up
sooner than Norfolk.

Integration of schools on the Peninsula didn’t cabeut until 10 years later. What they
did on the Peninsula when blacks ultimately appiegedo to schools was the
Superintendent of Hampton decided not to oppos®iting seen what Norfolk and
Farmville and Charlottesville and Front Royale yade to. Hampton and Newport
News opted not to oppose it, but it was 10 yedes.la

When | was shut out of school it was the first lodlimy senior year, the time you apply
to college. My father had friends over in Hamptdhe surrounding communities agreed
to start taking in students. Parents started gettesperate. These surrounding schools
started taking Norfolk students but then reaché&draaon point and stopped taking
them. My father thought the politicians were jussfuring. By December school systems
were saturated and announced that they were nagtalorfolk students. My father had
friends from his college days over in Hampton. Wamtwover to the Corner House in
Phoebus and a fellow who was city attorney tookpersonally to the Office of the
Superintendent of Schools in Hampton. The superdeet personally took me to
Hampton High, making an exception and taking oneenstudent. | got in because my
father had connections to people with political pow

[Because of missing half the year at Maury] | wateligible to take scholarship. So
much happens at school where counselors help ydiagct you in the process of
applying to college. A lot of people lost out omath

What was going on in Virginia and local politicsrohg this time period?

| think as a result of the school closing, there wanajor weakening of the Byrd
machine. | think the Byrd machine lost a lot ofiftBuence. | think as far as residential
patterns there was still a lot of segregationiriklisegregation really kind of continues in
many areas.



As far as politics, you had people who we woulawhsider liberal by today’'s standards
(Henry Howell [a Democrat who would later servdiastenant governor of Virginia]
and others) but who at least opposed the closisgludols. There was a shift in city
government ... and people were getting elected wire wet as stubborn.

Why did Byrd take the stance of massive resistahtie 3trength of support was the
south side of Virginia, the southern corridor aldwgyth Carolina which was very, very
pro-segregationist. Some think he took the stafoeassive resistance to prolong the
power of his machine. He felt the only way to [éoag] his power ... was to control
[districts] along south side. He used the segregasisue to drum up the support of those
people. But it so intensified and polarized peopleorthern Virginia and the Tidewater
area that he lost them altogether.

It was a ploy to prolong the power and influencéhaf machine, but instead it shortened
the life of his machine.

Norfolk when | would come back from visits [fromllsge at Duke] was still very
segregated. When | went to Medical School at M@¥, Hospitals were segregated, this
was 1963-67, and this was four years after schoslg. There were no black students

in my medical school class (there was one in thescbefore me and a couple in the class
after me). ... In medicine it was still very segregghtThere was only one woman in my
class. MCV hospital was white, blacks [were at @$pight across the street]. So
integration did not occur rapidly.

[Former Virginia governor James] Aimond was govermtaring the school closing. Byrd
wanted him to oppose [school segregation] complegsien when the federal court came
down and ruled that the schools had to integrali®oAd at that point having stood up
and spoken stridently against integration, he chdragnd felt that he couldn’t oppose the
court. Byrd was not a lawyer. Almond felt that fweilel not oppose the courts.

Almond was later nominated for a federal judgesaim Byrd as U.S. senator blocked
him. [He didn’t become a judge until Byrd happet@the out of the country during a
vote.]

[Later Virginia governor Mills E. Godwin was at thtame part of the Byrd machine.]

Like anyone who held office in Virginia, Godwin erfhim to be on ballot he would have
to be approved by the [Byrd-controlled] clerk coover there, that’'s how they were
approved. For someone to actually run on the Deatiodicket, they had to be approved
by the local Byrd agent, which was usually thelclssurt. Godwin would have had to
early in his career be put on the ticket. If caatkdvas not acceptable to Harry Byrd they
were not put on the Democratic ticket.

At the time, | think that [Godwin] was just lookirigrward to probably statewide office.
He was politically ambitious. | clearly remembemhinaking a speech that the white
people of Norfolk should be proud to sacrifice thsmhools for the sake of the white race.



He wasn't involved in it, he was over in Nansem@ualinty [and a Virginia state senator
at the time]. He clearly was a spokesperson foséugegationist side.

Anyone wanting office, it was a strictly one-pastystem. There were some Republicans
but were very few. There were Republicans out alldeoanoke. Back then the
Republicans were the moderates. [Current VirgineaDcratic governor Tim] Kaine’s
father in law [A. Linwood] Holton the first Republn to be elected governor of Virginia
in a hundred years. He was a moderate. These pmgled to be from the Roanoke
area. Democrats were the status quo conservaling party in Virginia. Godwin

crossed over into the Republican party and took@mgservatives into the Republican
party. Until that time Republicans had been modepatrty.

Godwin never apologized, ever. There were others dith at least give [partial]
apologies.

The parties switched. The Democrats became thedgssssive party, people like Henry
Howell. In 1956 when | was in jr. high, [formerifibis governor and unsuccessful
presidential candidate Adlai] Stevenson was the @xeat for president. Harry Byrd
[who was at that time a Democrat] would not supfieetnational candidate for the
Democratic Party. There were some Democrats iniMadike Henry Howell. There was
always a division in the Democratic Party. Henryateth was part of that minority group.

Most [politicians] back then were racists by todagtandards.

The Jewish community | wouldn’t say was more suppef integration, but they were
less supportive of segregation. The Jewish commuteitded to have a more moderate
view.... You were more likely to find progressivesliberals in the jewish community.

Some think the Jewish community is always moreréibdut that's not true. Immigrants
come over and take over the prejudices of the targeamunity.... How did the Irish
become so anti-black?

For the most extent, Jews tended to be more tdldsahmany were uncomfortable with
blacks and uncomfortable with integration.

The line was, “We know segregation is bad, oneidiggration will come but it won't
happen in our lifetime.” | heard that so many tinfé&now it's wrong, it has to be done
away with, but maybe in 100 years.”

Ralph Bunche was a black fellow in the UN. He wasaated, light-skinned, an
“acceptable” black. So [prejudiced people] woulé tiss, “I wouldn't object to my
daughter going to school with Ralph Bunche.”



Do you think Virginia and the nation at large hageovered from this time in
history?

No, we haven’t recovered. A lot of improvementscheebe made. When | grew up,
there was residential segregation. Jews were miostigd to live in West Ghent, which
was a nice area. When | was two my family movedtolidgewater. We were greeted
with a burning cross in our yard. There was rigggregation. We were confined to
certain areas because realtors wouldn’t sell hamether areas.

On one hand that was bad, but then again it allcaveehse of community... temples,
synagogues, the Jewish Community Center.

| think the same thing happened with the black camity. They were clustered in... and
there was a sense of community. In the black coniijwyou had well-to-do blacks and
very poor blacks. When a poor black needed a jel Were generally hired by well-to-
do blacks. Some in black community were well edestand fairly well off, living next
to members who were not well off.

With integration, the better off blacks were aldartove away to the suburbs.

When Jews dispersed, there was a loss of that séesenmunity. A lot of what you see
in east end of Newport News is similar to that. Tdiks left behind were the poorer
people. There were no job opportunities, few roteels, and so forth.

There [hadn’t been] the sense of this degree dénae and hopelessness that you see
now in the inner city. | think it better that blackan move into neighborhoods that were
all white, that’s clearly better, very clearly thiegve access to public schools, but with
that better opportunity, we've been left with seggroblems.

That’s not saying blacks are prone to violence,atatll, but well-to-do blacks left and
abandoned blacks left in a hopeless situations.

My father’s drug store was two blocks from blackghdorhood. There was a very clear
line. And | would deliver prescriptions on bicydtethe black community and to the
white community and never felt threatened. Cerga@as in Norfolk over on Church St.,
on Chaplain, we heard that there was some violgotcgy on but never saw it. But |
don’t think it's anything like the level of driveytshootings today, and | can’t help but
think that it's because people are left behind. Wiinere’s no job opportunities, when no
one in the community will employ them, no role misgdé’s terrible. But should we go
back to segregation? No, segregation was morakygur



Multiple Choice Questions
Primary:

1. What was the main object used to represent tHerantUmbrellasby Christo and
Jeanne Claude?
a) blue umbrellas
b) yellow umbrellas
c) one blue and one yellow umbrella

2. What type of art form is environment installatiat?a
a) art dealing with ecological issues
b) art healthy for everyone
c) art with animals

3. Which isNOT a reason why we have paintings or art forms thmoughistory?
a. To document history
b. For people’s pleasure
c. Because the government requires art
d. To understand what a person or thing looks like

4. What is the difference between this picture of @edVashington and Barack
Obama?
a. Barack Obama is a painted portrait
b. George Washington is a painted portrait

5. Oprah’s Leadership Academy for Girls is locateavimat country?
a) United States

b) South Africa

c) Australia

d) Brazil

6. How would we get to Oprah’s Leadership AcademyGats?
a) Walk



b) Drive a car
c) Take a ship
d) Ride a bike

7. What building is in this picture?

a) The White House

b) The Statue of Liberty

c) The Washington Monument

d) The Capitol of the United States

8. Where is this building located?
a) Richmond, VA

b) Washington, D.C.

c) Williamsburg, VA

d) Maryland

9. What is the capital of Virginia?
a) Williamsburg

b) Virginia Beach

c) Richmond

d) Washington, D.C.

10.When can young children post comments online?

a) Young children should never post comments online.

b) Young children can post comments anytime to anysitelthat they want.

¢) Young children should only post comments online miieey have permission
from a parent or teacher.

11. How are schools from long ago and schools talifégrent?

a) 50 years ago, African-American children and whhédren had to go to different
schools.

b) 50 years ago, African-American children and whhédren went to school
together.

c) 50 years ago, neither African-American nor whitédrken went to school.




Intermediate:

1.
a)
b)
c)
d)

2.

a)
b)
c)
d)

3.
a)
b)
c)
d)

4.

a)
b)
c)

5.

a)
b)

c)

6.

a)
b)

Oprah’s Leadership Academy for Girls is locateavimt city and country?
Henry-on-Klip, South Africa

Williamsburg, VA

Cape Town, South Africa

Richmond, VA

What ocean would we have to cross to get to Opradesiership Academy for
Girls?

Pacific Ocean

Indian Ocean

Atlantic Ocean

Arctic Ocean

What recent philanthropy has Oprah started in SAfriba?
Giving money to the fans who watch her show in 8d\iftica
Opening the Leadership Academy for Girls—South @i
Opening shelters for the homeless in South Africa
Reading books to elementary school students inhSafrica

What type of art do Christo and Jeantside perform?
abstract art

environment installation art

diptychs

Which of the following is true aboutpesding to news online?

If you post a response to an online newspapet@rtiovill be printed in the next
issue of the newspaper.

Providing evidence to support your opinions willkegyour comments more

persuasive.
Children are not allowed to post responses online.

What was the name of the Supreme Courside that declared that separate
public schools for white and black students wasounstitutional?

Marbury v. Madison

Plessy v. Ferguson

Brown v. Board of Education




7. Can you identify this person?




Essay Prompts

Choose one of the following essay prompts to cotapteat least 500 words. You may
use the resources provided in class (the lettel¥ilte Godwin, the interview with Taylor
Greenberg, and thérginian-Pilot’s six-part series on school desegregation) and you
notes to help you. Name the resource that eachgrazame from.

1) According to the resources provided in class, camp@e treatment of African
Americans prior to and during school desegregatiith the treatment of Jews
during the same time period. What was similar ahdtwvas different between
the forms of discrimination that these two groupesed? Provide examples to
support your claims. (Point allocation: 3 pointsdiging at least one example
from each resource; 6 points for effectively ansmgeboth parts of the question;
1 point for organization and grammar)

2) According to the resources provided in class, vavants led to school
desegregation in Norfolk? Why did integration beigitNorfolk before it began in
other areas? Describe the resistance to segregstiba time as well. Provide
examples to support your claims. (Point allocat®ppints for using at least one
example from each resource; 6 points for effecyieagiswering each of the three
questions; 1 point for organization and grammar)



