Tutoring session #1

Lesson Plan, 10/3/08

1) Reading of a new book: “Ben’s Teddy Bear” (Reading Recovery Level 5) by Beverley Randell

2) Running record of “Ben’s Teddy Bear” (This was the first time the student read the book, but I wanted to get some preliminary data. I will take another running record next tutoring session.)

3) Word work or strategy instruction: no preliminary data, but I planned to work on word families for words that the student struggled with (e.g., -at, -ere)

4) Written response to book: Having the student write a sentence about his favorite part of the book, and then working on handwriting.

Reflection:

1) The student had 90% reading accuracy. He had the same number of self-corrections as he had errors, suggesting that he was actively monitoring his reading. He was relying on visual information (specifically the first letter of the word) in most of the errors that he made. When making self-corrections he seemed to rely on meaning and syntactic information (he would pause when something didn’t sound right, take another look, and then read the word correctly). He is very good at sounding out the first letter and sometimes even sounds out beyond that when he doesn’t recognize a word (“I’m going to chunk it!” he declared repeatedly before attacking a difficult word like “Thank.”) I want to work on encouraging him to “read through” the word more often in this manner instead of relying on the first letter (throughout the book he would substitute “Ben” for “Bear” because he only read the first letter). The self-corrections that he did have show that he is capable of using meaning and syntactical information, so he just needs to do this more often. When introducing the new book during the next lesson, I will try to integrate some meaning and syntactic skills by asking him “does that make sense?” after he finishes a sentence with an error. As far as handwriting, he needs to work on forming the letter “y,” which I’ve heard is a difficult letter for primary students. Analysis of his writing was interesting. He wrote the sentence, “Ben kudt fd his Teddy Bear” (“Ben couldn’t find his Teddy Bear.”) He knew to check the book’s cover for the spelling of several of the words, and for other words he was able to figure out the first and last sound of each word but struggled with the interior letters. He initially forgot the period but added it when I asked, “What comes at the end of a sentence?”

2) I feel that the lesson went well overall. It was a little difficult to stretch out this one book for the entire 30 minute lesson, but since future lessons will have two books the pacing should work out very well. My student has a big personality and is quite charming and fun to work with, but sometimes he tried to take over the lesson and I would have to rein him in. I think it was a mistake to give him his own pencil (I had a pencil and he had a pencil) because he kept trying to write whatever he wanted to while I was in the middle of giving him instructions. Next time I think I will hold the pencil, give him the instructions for his writing prompt or what letter to practice, and then give him the pencil. He is very excited about the tutoring and I heard him bragging to his classmates that he gets to “go sit in chairs at the library with Ms. Vause.”
Lesson Plan #2: taught Oct. 13

1) Familiar reading – rereading Ben’s Teddy Bear (level 5)
2) Reading a new book – Night Animals (level 5)
3) Running record – [will give you in class]

4) Word work or strategy instruction based on needs – word families of words from Night Animals (e.g., -ats, -ight, -ice)

5) Written response to book – sentence about favorite part in book

***

Reflection for Lesson Plan #2

1) I took a running record of the new book Night Animals. Zechariah’s accuracy rate was 95%. His self-correction rate to error rate ratio was good: he had 3 errors and 4 self-corrections. He mainly relied on meaning and visual cues. In the errors he made, he did not use syntax clues. In the self-corrections he made, his initial errors were substitutions that did not use syntax cues, but he paused because something didn’t sound right, reread the line, and then made the correction, presumably based on syntax. His use of meaning cues was much stronger than in the previous lesson. I think this may be because the book’s pictures matched the text very closely and he was likely relying on the pictures for much of the meaning. The book was also highly repetitive. “I like to read about ___. ____ come out at night.” Was repeated over and over throughout. 
At the beginning of the lesson I had Zechariah reread his old book, Ben’s Teddy Bear, and I was surprised how he needed another picture walk before beginning, but perhaps that is to be expected. Once he did get into the flow of the book, he was able to read the words “asleep,” “looking,” and “where oh where” without help, which is a big improvement from the previous lesson.

After reading Night Animals, I turned his attention to some sections he got wrong due to syntax and had him reread, and then I asked him “Does that sound right?” In most cases he self-corrected. 

He wrote the sentence “I like when the cat sees the mice” in his notebook and spelled it all correctly (he was using the actual book to check the spelling of words) except for “when,” which he spelled “wen.” I reminded him about putting a pinky space between each of his words because some of them ran together. 

We worked on the word families for –ight and –ice since the words “night” and “mice” were challenging for him. (He got them right in the running record only because of an extensive picture walk and he asked me outright what the words were while he was reading silently before the running record read aloud.) He did very well with the –ice word family but struggled with the –ight word family, and I realized then that –ight is probably too hard for a level 5 reader to do word work with. 

2)  I learned that I sometimes have trouble sticking to lesson plans. There were a couple things I jotted down to work with him on and then I completely forgot about them once the lesson was underway. But overall I felt things went smoothly. It is getting easier to control Zechariah (holding onto the pencil until giving him the writing prompt helped).

Lesson Plan #3: taught Oct. 20
1) Familiar reading – rereading Night Animals (level 5)
2) Reading a new book – Very Big (level 5)
3) Running record – [will give you in class]

4) Word work or strategy instruction based on needs – practicing prediction; word families of words from Very Big (e.g., -all, -other)

5) Written response to book – sentence about favorite part in book

***

Reflection for Lesson Plan #3
1) First Zechariah reread Night Animals from his last tutoring session. This reading was smoother than the last time, although he still had some trouble with syntax cues. I said “Did that sound right?” when he said something that was syntactically incorrect (e.g., “comes” instead of “come”), and he fixed it most times. He still had trouble with “don’t,” guessing “didn’t” and then “did not” when I tried to get him to read through the word. We spent some time in his writing book looking at the differences between don’t, didn’t, and did not, but he still seemed confused and jumbled them up when I would point to one and ask him to read it. 

Next I did an extensive preview of Very Big, a repetitive book about the very big body parts of a dinosaur. I pointed out the words “vines” and “vegetables” which he wouldn’t have gotten on his own, and we also looked at the books “word study” section at the end before he read silently. I tried to work on prediction but then realized it wasn’t really working because I’d let him flip through the book while I was finishing notes on Night Animals, so he already knew what to expect. Then I took a running record. He did extremely well almost to the end and I had just about made up my mind to bump him up a reading recovery level, but then the pattern suddenly changed on the last page and he pretty much crashed and burned with three errors on the last sentence. His error patterns for this book were interesting. He almost got “spikes” correct (sounded out each letter phonetically), but then he suddenly said “teeth” even though that word doesn’t look like “spikes” at all! All I can figure is that he was relying on meaning cues from the picture (the spikes did kind of look like teeth). He did sound out “next” and “tall” phonetically and then get the self corrections right. On the last sentence, he read “But next to my mother I am very small” as “But next to me there I am very sal.” He had relied a lot on meaning cues from the pictures throughout the book but on this last page the meaning broke down and he seemed too overwhelmed by the sentence to even try to reread or self-correct, which he had done well with the previous book. 

Overall he read at 92% accuracy and had four errors versus two self corrections. I guess we will stick with reading recovery level 5 for now. 

For his sentence about the story, Zechariah wrote “He has big teeth and sharp teeth.” He spelled all the words right (with the help of the book) except for “and” which he wrote as “ad” and “sharp” which he asked me for help with. I sounded “and” out slowly and asked him to listen to the sound in between “a” and “d” and he got it. It took a lot of sounding out for him to get “sharp.” For word work I focused on the “ar” sound in sharp. He had some trouble with it, so I tried to make it fun for him and had him practice saying “arrrr” like a pirate, which he liked a lot. We sounded out and wrote “ar” sounds in sharp, art, car, bar, shark, and bark. Then we did word work with the –all family, which was easy for him and he was able to generate a couple of the words himself. We also looked at the word “mother,” which he got wrong on the Observation Survey in the exact same way he got it wrong with this book (reading it as “there”). I showed him how “mother” and “brother” both have “other” in them, but I didn’t dwell too long on this (learned my lesson from the “-ight” words last time). 

2) I was pleased with this lesson overall; I feel like we’re getting into a rhythm and the work is pretty productive. Zechariah didn’t do nearly as well on Very Big as he did on Night Animals, but maybe it is just the luck of the draw. Even though Night Animals had more words, I think the pictures made the book easier. Either way I plan to stay on reading recovery level 5 for at least one more week. One thing that frustrated me was that the prediction work did not go as planned. I guess I need to remember not to let him flip through the book if we’re going to work on that. A fiction book would be better for prediction as well. (This was nonfiction.) I’m also still not sure how to help him with “don’t” versus “didn’t” versus “did not.”

Lesson Plan for Individual Instruction

1. Familiar reading (K-2): Reread Very Big, a Reading Recovery Level 5 text. Give another full book introduction since he struggled quite a bit with this book last week.

2. Reading of a new book (K-2) or reading a section of a chapter book (3-6): Read Horace, another Reading Recovery Level 5 text.
3. Running record of student reading new book or 100 words of a section of a chapter book: Take a running record for Horace.

4. Word work or strategy instruction based on running record or observed needs: I will work on word families. Choose words from Horace that Zechariah struggles with in the running record. 

5. Written response to book: Horace is a book about a dog who doesn’t follow the rules. Zechariah has a pet, so ask him to write a sentence about when his pet doesn’t follow the rules.
Steps to Follow
After teaching: reflect.

1. Analyze the running record for types of errors (MSV) and your anecdotal record.  What did you learn about the student?  What does (s)he do well?  What does (s)he need to improve?  What do you need to do in the next lesson to help the student address these goals?

I did another full introduction to Very Big and Zechariah did well. He made four errors but most of them were minor and did not impact the meaning of the book much. He did have trouble with “my” (reading “me”) but when I asked him “Does that sound right?” in the sentence he corrected it. 

Horace seems to be fairly difficult for a level 5 book – I thought so, and Zechariah even commented on that himself. I did an extensive introduction and picture walk. We talked about how Horace’s name has a “soft c” and so it sounds like [s]. We also talked about the book’s pattern, and previewed the words “come” and “howled” and the phrase “Oh, all right, Horace.” 

Zechariah had 91% accuracy on the book, so that tells me that he is not ready for level 6 and that I should probably pick out an easier level 5 for next week. Despite the 91% accuracy, I felt he did a good job using all the cues (M, S, and V). He had 5 errors and 6 self-corrections, and several of his self-corrections seemed to be based on realizing that what he said didn’t make sense. (For example, he read “can’t” as “can,” but then paused, went back, and fixed it. He was unable to recognize “all” for some reason and asked me to supply that word twice. I praised him for doing a good job sounding out the word “then.” Once he substituted “he” for “Horace” but it still made sense in the sentence and the story so the syntax and meaning were intact. 

Since Zechariah struggled with “my” and “all,” we did word families for –y and –all. He did very well with –all, supplying some of the words himself, such as wall and ball. He did fine with –y though he wasn’t able to generate any of the words himself. He is still mixing up the letters b and d so I had him practice writing each and reminded him that d “starts with a c and then you add a stick.”

He wrote the sentence “He choos on staf he not supos to” (“He chews on stuff he’s not supposed to”) about his dog Pal Bear. I helped him correct all the words he got wrong, focusing on sounding all the way through the word and asking “Does that sound right?” for parts where syntax was incorrect.

Since he had  trouble with “chew” we did an –ew word family. He had a lot of trouble with the blends, such as “blew,” “flew,” “drew,” and especially “threw.” He was much more comfortable with single consonants (“few”). 

2. What did you learn about yourself as a teacher?  What went well?  What frustrates you?

I’m noticing that the phonics work we did for the midterm is helping me understand Zechariah’s errors better. I noticed when he did well with digraphs but struggled with some blends, for example.

I am a little frustrated because I want Zechariah to reach level 6 by the time we finish our work together. I do feel he’s improving but his moving up a level would prove his improvement more objectively.

I am pleased because behavior management goes much more smoothly. I saw him second guess himself and give an embarrassed smile today when he was about to grab my pen and start writing but thought better of it.

Tutoring write-up #5

Mary Vause
6. Familiar reading (K-2): Reread Horace, a Reading Recovery Level 5 text. Give another full book introduction since he struggled quite a bit with this book last week.

7. Reading of a new book (K-2) or reading a section of a chapter book (3-6): N/A – conduct Words Their Way primary spelling assessment instead.
8. Running record of student reading new book or 100 words of a section of a chapter book: Take a running record for Horace, since there is no new reading book.
9. Word work or strategy instruction based on running record or observed needs: If there is time after the Words Their Way assessment, work on –all, –y, and –ew word families.
10. Written response to book: If time, have Zechariah write about his favorite part of Horace.
Steps to Follow
After teaching: reflect.

3. Analyze the running record for types of errors (MSV) and your anecdotal record.  What did you learn about the student?  What does (s)he do well?  What does (s)he need to improve?  What do you need to do in the next lesson to help the student address these goals?

I gave Zechariah the entire Words Their Way primary spelling assessment (26 words) and this took quite a while because he was very concerned with sounding out each word. Glancing over his spelling list, I noticed that he is still mixing up “b” and “d,” and he has trouble sounding out the “dr” in “driving” and the “tr” in “tries,” which is understandable since those are tricky blends. I was also struck by how much he depends on verbally sounding out a word when spelling. It was a little tough to hold Zechariah’s attention through the 26 words but I wanted as much data as possible so we persevered, and I assured him that it wasn’t for a grade but rather to help me figure out how to help him. 

I expected that there would be limited time after the Words Their Way assessment, and since Zechariah had a lot of trouble with Horace last week I decided it would be most helpful to reread Horace rather than moving on to a new book. I did another extensive picture walk similar to the one I did last week, pointing out tough words like “Horace” and “howled,” and I had Zechariah write the phrase “Oh, all right” in his notebook and read it back to me several times since that phrase appears throughout the book and he struggled with it last time. Then I had Zechariah read the book to me while I took a running record.

He did much, much better this time around, though perhaps that is to be expected since this is his second experience with the book. His accuracy was 97%, compared with 91% last week. The only errors he made were (a) requesting the word “oh” (he read it correctly most of the way through the book but then seemed perplexed when on one page it was written in a different font) and (b) saying “he” instead of “Horace” on one page (the meaning remained intact despite this error). Like last week, when encountering the word “then” he sounded out “th-e-n” and then recognized the word and self-corrected, but this week he was able to do this much more quickly than previously. 

4. What did you learn about yourself as a teacher? What went well? What frustrates you?

I was impressed by how much Zechariah improved on the book in the span of just a week. That made me feel better about making progress with him. Nothing really frustrated me this week, although the Words Their Way assessment did take a little more time than I would have liked. (Maybe I should just have stopped after 5 words wrong instead of doing the whole thing?)

Tutoring write-up #6

Mary Vause
11. Familiar reading (K-2): Reread Horace, a Reading Recovery Level 5 text. 

12. Reading of a new book (K-2) or reading a section of a chapter book (3-6): Read Lost and Found, a Reading Recovery level 5 text.
13. Running record of student reading new book or 100 words of a section of a chapter book: Take a running record for Lost and Found.
14. Word work or strategy instruction based on running record or observed needs: Work on the strategy of making predictions during the picture walk for Lost and Found, and if Zechariah makes an error ask “Does that make sense / sound right / look right?” Have him sort short o and short u sounds with Words Their Way picture cards. (“U” was the only short vowel sound that Zechariah missed on the Words Their Way spelling assessment.)
15. Written response to book: Have him write about a time that one of his parents or a family member lost something and then found it. (The book is about a dad asking where his glasses are when they’re right on top of his head.)
Steps to Follow
After teaching: reflect.

5. Analyze the running record for types of errors (MSV) and your anecdotal record.  What did you learn about the student?  What does (s)he do well?  What does (s)he need to improve?  What do you need to do in the next lesson to help the student address these goals?

After an extensive picture walk for Lost and Found (during which I had Zechariah write tough vocabulary words in his notebook and practice saying them several times), he made only one error and two self-corrections in the running record. He made the first self-correction (changing “where” to “who”) after independently realizing that “Where has seen my glasses” didn’t make sense and didn’t sound right. He corrected “have” to “haven’t” after realizing “I have seen your glasses” didn’t make sense on page two since the family was still looking for the glasses. He read “Katie” as “Kate” but I didn’t count that as an error since it’s a name. The one official error that he did not self-correct spontaneously was saying “There’s” for “There” (“There’s are your glasses”). After completing the book, I went back to that spot and asked him if that sounded right, and at that point he corrected it. His errors and self-corrections suggest that he is using meaning, syntax, and visual cues well, though he perhaps has the most trouble with syntax. His accuracy rate was 98%, so we’ll be moving on to a level 6 book next time!

For his sentence about a family member who lost something and then found it, Zechariah wrote, “ramu lost hr shoos they se found lhem” (“Grandma lost her shoes then she found them”). I helped him hear the “g” at the beginning of grandma and showed him how the word “and” is inside the word “grandma.” After talking with Zechariah I realized that he knew an “n” sound comes at the end of “then” and a “th” sound comes at the beginning of “them,” but he wrote the wrong letter (his “y” looks like an upside down “n,” and he forgot to cross his “t”). His inability to hear the “sh” in “she” was troubling and shows a need to focus more on digraphs. 

Zechariah really enjoyed the Words Their Way activity sorting picture cards for short o and short u sounds. It was so easy for him that I decided next time we’ll work on blends (cl, cr, tr, etc.) since that was the first section that he missed more than two on in the Words Their Way assessment.

6. What did you learn about yourself as a teacher? What went well? What frustrates you?

I really liked how enthusiastic Zechariah was with the Words Their Way sorting activity; this makes me want to incorporate Words Their Way as much as possible in my classroom. I’m excited about showing Zechariah the “Blend Bingo” board game that I’m working on!

One thing that is a little frustrating is how obsessed Zechariah is with the level numbers on the front sticker of the Reading Recovery books. He comments on them each time we read and wants to know when he will move on to the next level. I’m not sure what to say when he starts asking about or commenting on the number since I know we talked in class about how teachers should deemphasize leveling numbers/letters around students….

Tutoring write-up #7

Mary Vause
16. Familiar reading (K-2): Reread Lost and Found, a Reading Recovery Level 5 text. 

17. Reading of a new book (K-2) or reading a section of a chapter book (3-6): Read Greedy Cat Is Hungry, a Reading Recovery level 6 text.
18. Running record of student reading new book or 100 words of a section of a chapter book: Take a running record for Greedy Cat Is Hungry.
19. Word work or strategy instruction based on running record or observed needs: Play a round or two of the Words Their Way “Blend Bingo” game, which tests Zechariah on blends that he struggled with on the primary spelling inventory, such as “sl,” “st,” “dr,” “bl,” and “tr.” Conduct a detailed picture walk of Greedy Cat, since it is Zechariah’s first level 6 book. Have Zechariah pronounce some of the tough words several times and write them in his reading journal. Point out blends in Greedy Cat, such as “gr” and “fr.”
20. Written response to book: If time allows, have him write about what his pets do when they are hungry.
Steps to Follow
After teaching: reflect.

7. Analyze the running record for types of errors (MSV) and your anecdotal record.  What did you learn about the student?  What does (s)he do well?  What does (s)he need to improve?  What do you need to do in the next lesson to help the student address these goals?

Zechariah did very well with this level six book, I think partly because of the detailed picture walk. He had 4 errors and six self-corrections, with an accuracy rate of 96%. In three of his four errors he used all MSV cues and made substitutions that made sense, were syntactically correct, and were just slightly off visually (e.g., “sits” for “sat,” “Auntie” for “Aunt”). However, in the fourth error he was way off, replacing “by” with “day,” which did not make sense or work syntactically in the sentence (I think he was using visual information in this error, perhaps mixing up “b” and “d,” which he still does quite often). Regardless, Zechariah’s performance with this book was strong, and looking back I see that he has a higher self-correction rate and uses all cues more effectively than he did when we first started working together.

Zechariah really enjoyed the “Blend Bingo” game. I was pleased that it seemed to be exactly on his level, which was what the Words Their Way spelling inventory predicted. Zechariah would pick up a picture card, say the word out loud, and then place a bingo chip over the correct blend (e.g., recognizing that “swim” starts with “sw”). Zechariah got a little over half of the blends right on the first try. Most of the others he was able to get on his second or third try. He had some minor trouble distinguishing “sm” and “sn,” as well as -l versus -r blends (e.g., “bl” vs. “br,” “cl” vs. “cr,” etc.), but on these he was able to self-correct after saying the word more slowly or listening to me say the word more slowly. However, he struggled a lot with “tr” and “dr” since “tr” often makes a sound similar to “ch,” and “dr” often makes a sound similar to “j.” On these, he was not able to get it until I said the word very, very slowly and asked him to listen to the first two sounds (e.g., “d...r…ive”). 

8. What did you learn about yourself as a teacher? What went well? What frustrates you?

I am very pleased that Zechariah got to a level 6 reader and read it with an accuracy rate at his instructional level (96%). Regarding the Words Their Way game, I was very happy with how much he enjoyed it and that it was exactly on his level, but I was a little frustrated by how long it took to create a well-put-together, colorful, laminated game. The time involved seems to preclude somewhat incorporating too many similar games into the classroom. I have seen some teachers order fairly simple phonics games online (it arrives in a laminated sheet and then you just punch out the pieces and put them in a plastic baggie and attach it all together). I’m curious how much each of those would cost, because I would like these types of games in the classroom but I don’t want to spend hours putting each one together. 

I’m looking forward to giving Zechariah the observation survey again to see how much he’s improved!

Tutoring write-up #8

Mary Vause
At our final tutoring session, I administered the Observation Survey Assessment to Zechariah for the second time. I had to use the same “Concepts about Print” test book as was used in the first assessment (No Shoes by Marie Clay), but I did give him different versions of the word reading test and the dictation test.
9. Analysis.

When Zechariah took the Observation Survey Assessment in September, he scored 51 out of 54 on letter identification (third stanine), 8 out of 15 on word reading (second stanine), 15 out of 24 on concepts about print (second stanine), 11 words on written vocabulary (second stanine), and 30 out of 37 on dictation (third stanine). 

This time, Zechariah scored 54 out of 54 on letter identification (top stanine), 13 out of 15 on word reading (fourth stanine), 20 out of 24 on concepts about print (fifth stanine), 37 on written vocabulary (fourth stanine), and 30 out of 37 on dictation (third stanine). 

Zechariah sailed through the letter identification, offering commentary such as “Now we’re on lower case” and “the q looks like a 9.” In word reading, I was amazed at his improvement (from 8 out of 15 to 13 out of 15), but it did look to me like List B is significantly easier than List A. On concepts about print, he improved from 15 out of 24 to 20 out of 24, which I don’t think was due to having seen the book before because during the first administration of the assessment I never told him which ones he got right or wrong. On concepts about print, he picked up points this time around in recognizing changes in word order, recognizing reversible words, and identifying letters, words, and capitals on the last page. Zechariah made huge gains in written vocabulary, going from 11 words to 37. I think there were more words left in him, but during both assessments staying focused was challenging for Zechariah. His score on dictation remained the same, but I do think Form B for dictation is more difficult than Form A. (For example, Form B has 3 consonant digraphs whereas Form A has none.) 

10. Reflection.

I am very pleased with the amount of progress Zechariah made in two months, and I’d like to think that our tutoring sessions had a little something to do with this improvement! Although he is still mixing up “b” and “d,” he does so significantly less than when we started working together. Also, the first time I read No Shoes to him, he recognized the groups of letters as distinct words but seemed to make little effort to decode them, whereas this time I saw him actually attempting to decode the individual words. His massive improvement on the written word test seems to suggest some behavior maturation as well as academic improvement, since it takes a considerable amount of focus and self-control to complete that section of the test, and Zechariah does have ADHD.
